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~ In this study, we attempt to describe certain communication strategies used .
.by Anglophone childiren Tearning French as a second language as well as by chil- o
“dren whose mother tongue is French. Specifically, children from three groups /
—- at the third-and-fifth-grade levels in Montreal participated in the study. .The . ..
first.group consisted of Anglophone children learning French as a second language -
in an immersion program; the second group consisted of Anglophone children in 0!
~ Submersion--that is, in a French school with other Francophone. peers; and the - = .
- third group consisted of children whose mother tongue was Frénch, who were en-- '
rolled in'a French school. o ’ C N '

Communication strategies refer to the means by which speakers go about com- -

municating an.idea verbally. One such strategy is an avoidance strategy. This

refers to ways by which language learners avoid the use of some specific struc- o

tures in the language while still managing to communicate an idea.. ‘For example, - ‘
. instead of using the subjunctive il faut que j'aille, one might use the infin- :
St itive form i1 faut aller. Thus, production of- specific French’structures by -
: second language learners as well as by native speakers was examined for the use S

~of avoidance strategies. . _ s o

ED169777

Stratggjes'ﬁn Second Language’ Learning : -ff L : _— S

o Much second language literature has focused on the order of production and
=7 -on the errors.made-in-the production of morphemes. Morpheme. acquisition, how- - |
o ever, constitutes only a portion of second language production, and-in order to R
-make more general ‘inferences about the language learning process, a broader ; S
‘-1.:petspective"needsﬁto‘be_taken;r;Sevéra] researéhers are now taking: this approach R
- .+ .and are‘examining the .strategies in learning and using a second language. . Hence, = .7
- .we find references to learning strategies (Taylor, 1975 a, b; Selinker, Swain &
‘,f"‘DUmas,51975);4processing;Strategies'(Bai1ey,\Madden_&*Krashen,v1974)-and‘Cdmmu-'F
...~ nication strategies. (Tarone, Cohen & Dumas, 1976) ‘in the literature. . For pir-: -
~+  poses of*b&?gﬁmbﬁy‘and~c0nsisteneyg;welshall-usﬁ;ihgﬁigrm,"communication strat- .
7. egy" coined by Tarone et.al. (]976)Ythﬁ0ughout_this;papéFTT*AEEbrdjngfio‘theseﬂv o
.. authors, a communication strategy is a "systematic attempt by the.learher to -+
..express or decode meaning.in the target language, in situations where the appro- - .-
- priate systematic’ target language rules have not:been-formed" (p. 78), . . .. . 7 -
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Avcidance is one such strategy and refers to the use of specific "means of
getting around target language rules.or forms which are not yet an established ,
part of the learner's tompetence" (Tarone et al., 1976; p. 82). ‘Under.this gen-
.eral heading the authors have ‘identified strategies such as topic avoidance,
paraphrasing, circumlocution, and language switch. The one avoidance strategy

~ that we focused on in the present research was paraphrase. Tarone et al. de-
fined paraphrasing as “the rewording of the message in an alternate, acceptable,
target language.construction, in order to avoid a more difficult construction”
(p. 83). Spilka (1975), for example, found that learners of French as a second
language produce the specified form J'ai trois pommes ‘rather than using the par-
. titive en as in J'en ai trois. She also found that learners avoided the subjunc-
~ ‘tive form in I1 faut que nous partions by saying I1 nous faut partir. - This
‘categorization of communication strategies was later modified (Tarone, 1977) such
that paraphrase constituted a separate category which intluded circumlocution.
Thus, in that.classification, paraphrase was not considered as a form of avoid-
ance.. “Tarone's classification seems to be primarily based on vocabulary and con--
cept ‘use. The present .paper, however, deals with-the use of grammar structures,
and in that context, both paraphrase and circumlocution will be considered as -
: stggtegies of avoidance. - . ST e :

o

" One question ‘that arises is whether this strategy is unique to second lan- -

" guage” learning or one that is common to the phenomenon qf language acquisition
.7 1in"general. One task in the present research"was to describe ‘the!various avoid-
- ‘ance strategies-used by second language 1earhersgand‘t0'compane them with those

~of native speakers. Avoidance strategies, which are considered by Tarone et al.

. to be distinct frc - transfer and overgeneralization, have: generally not been
* . discussed in -the ond Tanguage literature. However,: the examination of such

- strdtegies might help .reveal how the learner's second language. system develops.

S The methodology used in this study was that of story-retelling. Children
listegned to a story which they were-then asked to retell the way they heard it.
. Thisjtask.is similar to the widely-known research tool of elicited imitation
~which has been used by a number:of first language acquisition researchers (Ervin,
.~ 19645 Menyuk, 1963; Slobin & Welsh, 1973)." The task usually consists of giving-
~children sentences to imitate which are longer than their immediate memory .span.
~ The [rationale (see Slobin & Welsh}; 1973) is that-a child, presented with a sen-
tence which exceeds his .immediate memory span, will restructure the sentence
:“thrﬁugh his, own .interim grammar: before reproducing it. . One can draw inferences -
. about the'child's transitionall rule system on the basis of the deviations of his
é‘\re‘etitions'fromtthefmode]_senﬁences; ' A : L . '
.| ‘The elicited imitation ‘technique has been extended to second language learn-
.ing research with adults as-well as children. - Naiman: (1975) used élicited imi-
ftjfiqn.in a series of experiments to investigate the second language competence .

- of] English-speaking- children who were_participating-in'ajFrench.immersjon»progfamL.V

. Hils results suggested that accurate .imitation of syntactic structures involves,”
‘ffid'addition?to;deching the ‘structures-encoding it according-to the child's own
- production system. Two other:.studies (Hamayan, Markman, Pelletier & Tucker,

19763 ‘Markman, Spilka & Tucker,:1975) also support the conclusion.that elicited
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imitation is a useful tool for tapping the interim grammar system of -a second
language Tearner. Cook (1973) used the technique to compare the use of relative
" clauses by children learning English as a native language and adults learning
English as a second language. He identified similar language processing strat-
egies in the two groups on the basis of their patterns of deviations. Thus, as
Swain, Dumas-and Naiman (1974) point out, elicited imitation seems to be a use- -
ful alternative to more time-consuming and complex techniques_of investigating
second language learning, such as the collection and analysis of spontaneous
speech. ¢ - ’

-However, it seems that a reasonable alternative to the use of spontaneous
speech and of elicitation can be found in story retelling, which combines the
advantages of both while minimizing their weakness. The validity of story re-
telling as a research.-tool rests on the same assumptions as those for.elicited .
imitation. Again, the child is assumed to .process given linguistic material, o
and reproduce it according to the rule.system which governs his language at that
time. . However, story retelling differs from elicited imitation ,in that the. ,
child.is -given-whole chunks of connected language to process. Since the task
*stresSeSWthe*communication;of”ideaSMin*a“giVen“context:fthewchTTd”TS“Tedféway“j”"”
from a verbatim repetition of the text. Thus, with a-story retelling task, one.
would expect the child's responses to be more analogous to what he-would produce
spontaneously than is the case in sentence repéti§ion. In aadition, story re-
telling seems to be a much more interesting task for the child than sentence -
repetition. Finally, since it was possible %o insert, within the story, struc-
tures ;of interest to the researcher, one could create. the contexts necessary for.
the production of certain structures, and induce the.child ‘to use forms that he

might otherwise produce|only rarely .in spontaneous speech.  For the presant
- study, then, avoidance was operationally defined as an instance where the child
was eéncouraged to use a specific structure--due to the context -of the story--
but instead used another. S . o SR

 METHOD

two grade levels (three and five): .'1) an immersion group (IMM), N = 14 at each.

~-grade.level; 2) a submersion group” (SUB) N= 9 at the grade- three level. and L

‘ N{=v8.a;;the?gFéaéﬁTTVEfWEVElf“ahdj3),akgroup'bf'French‘natiVe'speakérs (FC),” . ¢

N-= 14 at each grade level. The first:grotp.consisted of English-speaking chil- -
.drenfleqrning,French'asiaFSecond,Tanguage;in,anjimmersion,program‘of'Homéf§ChobT~ ;
~anguage switch.in a school riear Montreal.. A11 the thildren in“this group had .. :

. ‘begun their. immersion program in Kindergarten. The second group consisted of :
"English-speaking :children enrolled in a French.school along with ‘native speakers

: -

. of French as well as ‘a few immigrant children of various ‘mother-tongue back-.

Subjeéts.‘ The children in these Studiésvcame from'three'groups.at;each of

', grounds. - These children are referred.to" as the submersion_group. Thus, two - . '

,;‘things1di¥ferentiated]the children .in this group from.those in IMM. 'First,'thépm'/

: sttémeffersron1y;ab0ut-301miny%esag,qay1of”ESLTjnstruct10h, whéﬁea$;IMMwéth:ﬁ¢f-
dren'at third and fifth graqes_reCeiye‘apprOXimate]yASO%\of'theik;instructian'fh
TED91i$h£ u$e¢°ﬂdefChildfen’TanMM{FQQeiYE thgir‘exposgre.to*FrehCh,natiVef';fi

o

SUB. children. receive ‘a more ‘intensive French program, since the French school i~ - .-



" speakers almdst entirely through the teacher, whereas children in the SUB group
also have exposure to French through peers at sChool. The children-in the SUB
group were chosen from two neighboring schools in Montreal because the number of -
English-speaking children in any one school is Quite sSmall.. The third group con-
sisted of native speakers of French.attending the’same two schools as the SUB

children. The children in the three groups. came_from relatively similar and pre-

dominantly middle social class backgrounds. They lived in communities where
approximately half of the population was FrancoPhone and half was Anglophone
(Statistics Canada,l1974). : , e B o

. ~ T : ’
v Materials. An English children's story,-Qgégmg'(Phi]]ip$,~1965)4;was
. abridged and translated into French by balanced-bilinguals. Five structures of
interest were built into the story (see Table 1 for examples of each of the
structures). These structures were. scattered randomly threughout the stpry..
- However, "in ‘order not to_cramp the style and the flow of the story, it was not
possible to include an equal:number of representations of each structure. . Thus,
- some syntactic structures appeared only twice in the text, and others appeared
several times. Nine pictures which illustrated various parts of the story were -
. taken from the original storybook and were used throughout:the task. The story ,
was divided into three paragraphs of comparable length, and each paragraph was
~accompanied by three illustrative pictures. - . - g
o ’ ' ' ' ' A

R

Tgﬁié 1.
FjvéfStrucfurésJof Interest and Examples

. . . . . - t N . .' ,. a c-‘ P
-Indirect question - Jerome lui demanda ce qu'il faisait
: - avant de devenir soOrcier.

Subjunctive Les gens ont demands gue Jerome :
' ' ‘accomplisse uhe action courageuse. ;
SLTOTRL1SSE SUSE

‘-Refiexive_ . - . Ii s'eétfeﬂfui.'

" Auxiliary &tre ' Jerome est allé - au sommet de la
' . ’ -montagne. col ' . :

U TR I S - ‘ ’ o Cme
Participle of reverb ~Ils:lui ont cOnstruit un chateau.

.. . Procedure. : Children were: tested individually in an empty classroom in

_their school..-The.child sat beside the experimenter at a table on which a
-cassette tape recorder was placed. - The .experimenter told the child that-she
-was; going:to read-him a story. and show him pictures that went with it.. The"
/child was told to listen carefully because-he would 'have to retell the story"

. the way he'heard it. The experimenter read the Story once a]l the way threugh
'}ahdﬁthenﬁreadxéachfparagraph'sepafate]y;;‘On’the,second»rEadihg,’at'the end of
;:eaChvpafagraph;“théjexperimenter_hahded'ihe-chj1d'thq three pictures correspond-
~ing .to' that-paragraph and -asked him tc retell the story the way he had heard .

ERNY I I
Lt
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it, with the help of the p{cturesl Children's responses were recorded for later
analysis- : _ o |

Method of Analysis. Four possibilities of_responding~émerged:‘

1) Tota] absence: the child might skip the whole idea that contained a
© - Specific structure when retelling the story. e

2) Avoidance: the child might include the idea while retelling the story,
. but he might aveid the Use of the specific structure. 1In the case of
the-indirect-question, he might state the question directly and avoid -
~ the inversion necessary for the indirect form. For example; instead of -
using the form i1 lui a demandé ce qu'il faisait, the child would say

—_— ——

1 lui dit: Qu'est ce que tu faisais?

- 3) Correct use: the child might use the specific structure correctly while
- Mentioning the idea conveyed by that structure. S .
*V~~qéf»w4)7Inc0rwect“usei~1thefch11d~might;use*the~spécific structure“in~awform*”"j'7
' . that déviates from adult native speakers' use of that structure. For..
_ example, he would say i1 1ui a demandé qu'est ce qu'il faisait.

- The Tive Structures were analyzed for avoidance by noting the proportion of
times a Child 2voided-the use of each structure over the total number of times:

hg ‘used that-structure.  Arcsin transformations were done on the proportions.
andatfiree-way analysis of variance was performed on the extent to which each
-of the-flve structures were avoided by children from the three groups and in the -
two grade levels. 1In addition, the various strategies that were used to avoid

the target structures were noted. . .

RESULTS AND DISCUSSION - . —

: Avoidance Of Structures: The analysis of variance on the extent to which
the five Structures (indirect question, auxiliary atre, reflexive, participle
- _of.re verbs, and sybjunctive) were avoided indicated a significant main effect:
“tof struCtures. (F = 7.73; 4, 280 df; p<.001). ‘A Newman-Keuls test indicated
that the subjunctive and the participle (M= .64 and .52 respectively) were °
" avoided significantly more often than the indirect question, auxiliary, and’
~ reflexive: {M = .40, .30, /.29 respectively). L '
¢ .In.addition, two. interactions were found ‘to be significant. First, a sig-
- nificant interaction between structures and grade level (F. = 8.06; 4, 280 df; -
- p£.001) indicated that structures were ‘avoided differentially by -students in.
© th€ two drade levels. "A test of simple effects for each of:the grade levels
. ipdicated that_there was a significant differeice between the. five structures
1. at-both grade lévets (ghada,threefqu-ﬁ»8.77;“4,"280.gf3.p~<;00];'grade1five:‘ e
s F=.10,24; 4,-280 df;.p'<.001). Newman-Keuls tests at eachégrade level indicated
different grouPingsTof structures.at each Tevel (see Table 2). - At.grade three,
the. indirect.question:was avoided niore often than the other four structures
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which did not differ among themselves. At grade five, not only was the order of
structures different, but the results of the Newman-Keuls test indicated that
the subjunctive was avoided significantly more-often than the participle re, and
that they were both avoided more often .than the remaining.three structures which
~did not differ from each other. ) P : :

_ Tablez2

Average Proportion of Avoidance of Five
- Structures by the Two Grade Levels S

Ind.Ques. Subjunct. Auxil. Particip. .Refléxive

63 .60 To46 0 Las .40 .30
Subjuhét. Particip.“'Reflgx.. Ind. Ques. Auxil. -

G 5 .83 .61 25 Coh24 17

Underlined means- are not. different from each other, as indicated -

-in the Newman-Keuls analysis.,

.~ - The second significant.interaction in this analysis was. between structures
and groups (F =2.15;8, 280 df; p<.05). Tests of simple effects at each group
level were all significant (IMM:  F = 3.18; 4, 280 df; pg.05; SUB: F = 6.71;
4, 280 df; p<.01;.FC: F = 7.72; 4,.280 df; p<.01). Results of Newman-Keuls
. tests comparing the five means for each group can be seen -in Table 3. In addi-
“tion, tests 'of simple efrects comparing two groups at a time indicated a signi-
ficant difference between IMM and“SUB {F = 3.38; 8, 280-df; p«.01),.as well as
‘_betweepfSUB‘ahd_FC-(f;= 2.66; 8, 280 df; p<.01). However, no signjficant dif- .
. ference¥was “found between.IMM and .FC TF = .58). This indicated that the pattern:
-~ of avoidance of the five structures by SUB children was different from that of ¢
~both ‘IMM.and FC children. - - . - R ' o o
. 7 Strategies Used to Avoid the Use\of Some:Structures. Whenever avoidance of
. .a-certain structure occurred, the way a child got around using that structure .
‘was-noted. .The various strategies and their frequency of occurrence and per-
.. Centages of use are described below for each structire (a summary ‘of the strat-
tegies and the proportion of occurrence can be seen in Tables 4-8). .« .= .

“oo1) Indirect .question: . This structure was avoided-to a large ‘'extent-by all i
- groups (see Table 4).. Two strategies: were used to avoid the indiréct question. =
# The“first was to phrase the question: directly--for-example, il luji.a demandé: -
-.-qu'est ce que-tu faisais? “The second was..to use”a ‘questipn marker other than =~ -
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Table 3

~Average Pr0p0rt1on of Avo1dance of F1ve
Structures by the Three Groups
) Auxil. Ind.Ques. Reflex -Subjunct. Partic.- -
IMM - .20 C .36 .39 S .66

—————— e

Ind.Ques. Auxil/ Reflex.. Subjunct.l Partic.
FC . 234 .34 .36 . .50 . .51
_ ~ Reflex. Partié:‘.-j Auxil. Ind.Ques. Subjunct,'
SUB - .10 ' .34 .39 .57 N .84

Underlined means are not different from each other.

o
AN

: the gu ‘est ce gug_form wh1ch s1mp1y requ1red the embedd1ng -of a dec]arat1ve sen-
" tence. For example, by using the marker comment, children were able to produce
a sentence of the form:il lui a demandé comment 11 €tait. Children also produced :
sentences such as il 1ui a demandé S'i1 voulait atre un petit garcon. yh1s

- second strategy, which is used almost excTusively by FC children (15% iA SUB -
~and nil in IMM), seemed to be a more-adult-like style than the f1rst strategy,

i wh1ch 1s used. most]y by IMM and SUB ch1]dren

f 2. Part|c1p1e of Irregular Verbs End1ng in re. Three strateg1es appeared
- in the‘avoidance of this structure (see Table 5 for proportion of occurrence).
First, with the verb croire, a paraphrase was often. used such that the children
said ils ont dit: non, tu n est pas un-prince instead of using the verb croire
in ‘the participle as in 11s n'ont pas cru qu'il était un prince. Sec0nd the

--verb construire was rep]aced by another more commonly used verb. For examp]e,

. instead of-saying ils ont construit, the children would.say.ils ont: fait. The:',

2 third- strategy used 1in avo1d1ng the- part1c1p]e was-to ‘'use the:verb-in a tense

;. other than the .passé, composé-or. the plus-que-parfait, both of which require the- |
,part1c1p1e Thus, ch1]dren m1ght use the 1mparfa1t--as 1n 11 roxa1t ' : \

S g 3. Aux1]1ary etre Two strateg1es s1m1]ar to the ones used for the part1J/(
- ,c1p]e emerged with this structure “The first way to. avoid’ ‘the use of the aux- 8

coiliary in the passé composé or-the. p1us -que-parfait. was to put the verb in an-
“iother tense.: For ‘example; ‘when_the. imparfait was used the children could say.’
~ilvallait and when the” passe simple was used, ch11dren ‘would say il alla, and

"7§thus avoid-the use:of. &tre. -A'second way. ‘was. ‘to use’ another™ verb ri requ1r1ng the\’T?

f_{mo ommon aux1]1ap? avo1r, such’ as by say1ng il a- ete au-village. ' In enera]
. the fjrst stratngy was more frequent]y uSed than the second (see Tab]e 5?;ﬁ4




A Table 4

The-Indirect Question: Proportion of Instances
Where it was Avoided., Used Correctly or Used -
Incorrect]y by the S1x Groups

avorp’  avorp? T commecr INCORR.

SIMMO3 0t 078(1.0) . 0 0 | .22

| ) S o _

IMM 5 .40{1.0) . 0 0o - .60

SUB 3 .67(.85)° .11(.15) 0 )
SUB. 5 .44(1.0) © 0 L1110 .44/
.FC 3 '.;0(.43) .40(.57)- 0 .30
FC S .08(.33)°  .17(.67) .25 _.s0

.Notet ' Proportlon of SpelelC av01dance strategy'tO'otheﬁ
' strategy is- 1n parentheses ' e

.Av01d b Use direct form: "1lsront‘diﬁ:__qu‘est ce gue tu
. y" falsals°"f_ ' o j-_' o
Avoid 2: Il.lu;_a/demanQé comment (s') il &tait. . . ."
// 1 3 /
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Tabje 5
' : B The Participle: Proportionvof‘lnstances ‘ 1
: Where it-was Avoided, Used Correctly, or
Used Incorrectly by the Six Groups .
avorp?! AVOID®  AVOID®  CORRECT INCORR.
IMM 3 .15(.40) .11(.30) .11(.30) 420 .19
ST | | S
“IMM’ 5 : .08(.13) .42(.67) .12(.20) .29 .08
T : ET ST . [ _ St
“suB 3 .05(.13) _.26(.62) [.11(.25) .47 = .11
SUB 5 :08(.40) -.08(.40) | .04(.20) .79 | 0
FC 3 .05(:20) 0 .30(.80) .65 o "
CFC 5 . .12(.29) ° .06(.14) .29(.57) - .53 0
' Note: _ Proportlon of: spec1f1c av01dance strategy to other
e strategles 1s in parentheses
_gAV6idﬂl:‘ Paraphrase, as in: s"Ils ont dit:: non tu n est pas
L ‘ 'un prlnce .instead of 113 n ont pas cru. i

sAVoid‘QE :Repiace verb, asrin:s”"lis:ont falt" instead'of‘"ils
B fVOnt construit. P N R o

Tals ' N . . ‘ . ‘» e S
Avoid “3:" Use another tense, '‘as in: - "ils croyaient" instead
‘ - of "1ls ont cru. e e - C e '

! o ! -
o “":’ ' \. b
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Table 6 -

" The Aq;iﬂ?ary; Proportion of Instances
Where it was Avoided, Used Correctly,
-— --0F Used Incorrectly by the Six Groups.

Avoidl Avoid? Correct = Incorrect-

IMM 3 .25, _ 0. o .11 . .63
Lo (1.0) ' | :

IMM 5 .13 .03 . .40 - L 43
(-80) - (.20)~ S

SUB 3 B V1 | L21e .57 07
(.40) N o -

SUB 5 Y T A .82 - g

T - (1.0) ' | : : - . :

FC 3 .32 . lis. .41 oo
| : (-64) (36) I S :

. . ] . . B ‘ - H

(.86) - , (.24) '

[
!
f
! !

Proportion of.specific avoidance strategy to other sﬁrategies
is in parentheses. X ; - _ L
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\\. ) :}VA.V'.b .
Avo;d%: ' Use-another tense ‘as in-"il -allait”.

. Avoidz: Use verb with auxiiiary avoir: "il a &te",

. . - 4 E : o i t .
' ' ot : N

AL !
\ !
X .

,__'Q.v,4;a?Ref]exive.',The verb se moquer was avoided by paraphrasing most fre-

. ..quently by IMM chinren!(see_Table'Zi.:'Thus,»instead:of saying jils se moquaient
. de lui children would say ils riaient quand il disait . . ." The second  refTex--
--ive verb, included . in the-story; se changer, was also avoided by .paraphrasing.

:“,With both of- these; however; one cannot-make generglizations about reflexives, -
.since avoidance may have been_due:tO-unfami1iarity'Withftherverq.itse]f, and
‘jfnptfqye'to;uncehtainty aboutvthe tgf]exive'structur§, T L :

i :
H

Tis;g{subjunctiVegf;This*struétureQWasiaVoided'frequeh%1y;by all groups (see

FQIébJe?B);;;One?WayithefSubﬁuhctivé\was avOjdedkwas}throughyparaﬁhrasingvahdmthe,‘

;gUSehoffthe:inffnitiVefform:fffor‘eXéHﬁ1e,,ihstéﬁqfof‘gsihgftﬁe.subjunttjye”ih 'yfl"
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the sentence ils lui ont demandé qu'il fasse quelque chose, children would say
ils lui ont demandé de faire ggg]qqe chose.. - - o

Vmm— il

Table 7
| R N ‘
Reflexive: Proportion of Instarces A

Where it was Avoided,,Used-Cgrrect]y,
or Used Incorrectly by the Six Groups

! o c a1l ' : , = R

L | .Avo;d o $Correct Incogrect'
MM B .42 o 16 .14
M e Ty e
suB 3\ .18 R T .21

SUB 5’ S j .19 . o .62 - N
e AR | y . . . |
Fe3 L Tles o s ]
L FC'S5 - T o -36. -/ ss. - o9

s

L sal ‘ . i . : - S ,
AVOld‘: Paraphra51ng: "1l riait® instead of "jl ge mogquait".
‘ . . ‘ . v - . - o . . ’

Table 8
. S ' vSuijHétivg; '?roportion ofTJnstahcés - : : »
. - Where™it was Avoided, Used Correctly, ' S
S . vor‘U§ed'}@59nrgct]y by the Six- Groups S
o - S e o I ﬁ\\ .
. .o ’ "AvoadT. ., “Corxpect’ - . Inqorrect:;.gff
L KIMM 3 o L2 T g].l% S aae
‘?iMM'S" R ﬂ,'~ ;85. | e f;05¥ , 4 #.;lQ'»_
suB 3 .. .o 7 g Y
seBSL e S g U g
B s 2 N T T TR R o

'ﬁ"Avaid;’ffvefbfin1ﬁﬁézinfinitiye:_A"iis'luiQQﬁg&aémabqéﬂdéfl;Vf
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Structure, grade 1eve1 ard- group In grade three, the 1nd1rect

1fed most” frequently, whereas in.grade. five, the subjunctive
‘ ‘e “were avoided: st frequently. . Moreover, regard1éss. of grade
Tevel; ‘the" SL avo1ded structUres stgnificantly more often -

;than childrqﬁ”f -the-EC and IMM"gnoups FC-and"IMM children did not differ from

each other tn“ he extent £o Wilrich :they" av61ded structures, although it, should be =

, FC ch11dren produced s1gn1f1cant1y more correct struc- 7

‘T )

ni (I tiwould: seem, then, ‘that avoidance could be useful-
language T‘anﬁer'as a ‘trategy of ¢ommunication when a certain level of. .
m tenCE”has“already been’ achievéd,’ " Thus;, ‘the 'child in SUB, who is™in genera]:y
fore fuent than the, IMM. child,- may be able’to avoid - structures that he is nhot.
comforkabie w1thrm 38 adequate]y than the IMM child and,- cbnsequent]y, is. able = -
! mmun1cate more ‘effectively.. In’ conc]us1on, examiningthe’ use -of communica-
tion strateg1es by Ianguage 1earners*throws 1vght on an 1mportantcd1mens1on of A'
the’]anguage Tearn1ng process e :
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